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Welcome to the December edition of Physical Educator, ;’T:T::Ing Health and Physical Education to the two New Zealands - Wayne
Faollowing on from o suecessiul conference In July, this ssue
recaps and congratulates the reclpients of the annwal PENZ 8 CEC report

awards. As conference this year hod o significant focus on mental Richard Van der Jagt
heaith and wellness, we learn of o timely resource (p. 19 that is

being developed and & expected o be availobie in 2018, Menral

9 2017 PENZ Conference and awards

Al matiisand Aoewrosn b b in Conference ovarview and 2017 PENT awards
Gur feature article by Or Wayne Smith, challenges us fo consider how the growing division

i New Zealand is impacting on our young peaple and the implications that has for us as 10 Save the Date

educators “hew con we passibly feach the same curticulum ta our tveo different societies Conference 2018

and expect to address the disparity and serious soclal-health sswes we now have in our

dﬂvifn’ed‘ hnd‘.’"he provides some insight Inte how we need fo “constructively chaollenge the 11 Subject Advisors Qand A
social barriers® and encourage cur students o do the same, Quality Education In Primary schools

If you are looking for some end of year inspiration, Dennls 5lade provides some valuable .

games resources regarding ‘Enabling constraints fo transform player Invented games and 13 National Board at PENZ

our Lead PENZ Subject Advisor, Susie Stevens respends In detail fo o number of guestions Existing and new membars

and information requests that she and fellow advizor Sara Hayward are commanly

presented with in the reguior O and A section. 15 Water Safety New Zealand -

Kids have fun and learn watar -Ben Christie
With the start of Term 4 heading into the warmer weather, Ben Christie fram Water Safety

New Tealand dellvers some concemning sfafistics invalving lack of waber survival skills 17 Games
amongst many of cur primary students. He then explains the skills being taught under the
new natlonal standard for aguatic education for 5-13 year olds colled Water Skills for Life Enabling constraints to transform player Imvented games - Dennls Slade
(WSFLL The alm 5 to ensure students are belng better equipped with the right fools to -
safely enjoy our varied aquatic environments. “International research tells us water 19 Mental Health education
survival skills should form the basis of aquatic education and present the most effective Why |s mental health education important (ard how can | teach about it)?
way o improve water sofefy oulcomes. It s now gccepled that the ability to swim on its - Katle Fltzpatrick and Rachel Russell
own i not enough to save a [ife” Water Safety New Zealand is offering a resource kit and
suppor! for the professional development of staffso they con successfully implement 22 The Impnrtanca of Phys;'cal Mi\fiw in both
WSFL
Physical and Cognitive Development.
Finally, we feature retiring Principal Graeme Lind who has spent ever 45 years in education Graeme Lind

and during this ime he has observed and researched cleor links between physical activity
and cognitive development in a range of students. Principal Lind shares with us excerpis
fram his recent sabbatical and interview with Professor Peter Gray of Bosten College;
whose current research and writing focus is primarlly on children's natural ways of
fearning and the value of play.

As Term 4 is under way and with it the bustle of exam preparation and end of year
activities, we wish you oll the best for the remainder of the year and hope you enjoy this
latest edition,

Ngd mifi nwl

Maree Colter
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Teaching Health and Physical Educdation
to the two New Zedlands

Wayne Smith
Univarsity of Auckland

The New Zealend 2017 general election Iz just weeks ald, but
onice ‘again the rasults tell a story of a divided soclety. We
have long denled that we ane 8 soclety divided by class in
Mew Zealand, but this myth should now be put to bed,
Whethar we wish to acknowledge it or not, there are two
Maw Fealands. We are a sochety divided Into the rich and the
poor, the haves and the have nots, the privileged and the
marginalisad, The truth is that whilst many school students
enjoy the fruits of weslth and prosperity, athers suffer fram
the serlous Inequitles commonly assoclated with the poor,
thi have nots, and the marginalised. Poor social-health
problems such as, famlly powverty, homelessnass, mental
Hiness and stress, substance sbuse, youth suicide, morbid
chesity and student disengagement are particularky
prevaient in many of the communities of our poorest
schools. My question to you all, as health and physical
education teachers, is - how can we possibly teach the same
curriculum to our two different socletles and expect to
address the disparity and serious soclal-health Issues we
now have in our divided land? | will argue that In our
privileged schools we must teach the privileged among us to
dewelop a critical consclousniess that recognises the
Imequities in our society and to act in a more socially
respansible way, and to the marginalised, while also
developing a crithcal consclousness, we must recognise the
strengths they have and support them to use these
strengths to bring about more equitable outcomes for
themsaelves.

Collectively, this means we must teach our chiddren and
youth how they too can constructively challenge the social
barriers that the priviledged and privilege place In the paths
of others. Teaching the privileged to better recognise the
social Inequities they reinforce [most often unintenthonalky
and inadvertently) is perhaps the most Important message
here, Class divide |5 as much an Issue to be addressed by the
privileged as [t s by the marginalised, and | balleve that this
Is possible Imour HPE classes, thanks to our enlightened HPE
curriculurn, which asks and enables us to addess such
critical health Issues.

What |s the basis of my analysls of why we cannot ignore
claes a5 a determining factor? Later, | will draw on the recent
wark of France and Roberts (2017}, who have argued that
class does matier In our analysis of New Zealand society, but
for the moment | will remain focused on the election story.
When we analyse the 2017 electoral results we can clearly
see a division between rural New Zealand, our farming
cammunitias, and much of our central and urban cltles.
Howewver, we also, unsurprisingly, see a significant difference
im all of our major cities 2nd towns between the more
wealthy suburbs and the others. There is a clear
soclo-econamic status (SES) divide and therelore one of class
difference. Our society |s divided, Into those that want to
retain the staus-que and those who want change, but
equally it shows that we have very different views about how
we might address the soclal inegualities in cur society. | will
return to the rele of HPE and the need to teach differently to
our two different Mew Zealands in the latter part of the
article but for now permit me to refiect on my own recent
experiences and privieged history, to offer cne explanation
of how we have come to be so divided.,

Along with two of my colleagues, | recently returned from a
visit to Sweden and Marway, two countries known for thelr
advanced soclally demacratic policles, where, as part of a
collaborative European Union/Mew Zealand research project
called EDUHEALTH - the promise of school HFE, we visited
many schools, primary and secondary, to analyse equity, and
the social health outcomes of thelr HPE classes and
schooling more generally. Both Sweden and Norway have a

palitica! system based on the principles of social democracy.
Both have strong reputations for equity, supported by the
Naordle welfare system, Whilst now under strain, we did see
evidence of this Nordic ethic in thelr schools. Thay have very
different national, regional and schoel policies and practices
relating to equitable health outcomes than we do. At a
structural level, they are steadfastly guided by egalitarian
principlas that have led to non-hierarchical, democratic
practices, which stand in contrast to the more formal,
hierarchical, and conservatively authoritarian soclal
structures of Mew Zealand schools. They do not have single
sex schools or classes, no school uniforms, all teachers,
principais and students are sddressed by thelr first name, all
dress similarly, In smart casual dress {malnly jeans) that Is,
from principal to students. There |s no abllity grouplng and
no national standards assessment until at least 12 years old
1o avold early categorisation, All schoal students and most
teachers have free school lunches. It Is only In recant times,
that under the pressure of & neo-liberal agenda, private
schools have crept In in the form of alternative schooling for
the more affuent, which |s a sign of a soclal divide, The
teachers' teaching style is very much nan-authoritathee and
nan-confrontational, in which mutual respect |3 expected
and achleved, from what we were able to observe. They also
have free tertlary education for all, so there are no student
loans. | repeat, free tertlary education! Imagine the different
soclely we too might have If we didn't have the great divide
batween our elite private schools and our poorer suburban
schools,

This brief overview tells us that there sre alternative ways to
organkse a country than our Mew Zealand ‘model. My ocwn
history as & student and teacher also tefls a stary that we
too once had values of a soclal democracy but,
unfortunately, we now uphald those of 2
neo-beral-democarcy and it is this that is creating social
stress and inequity in our society,

As | stated above, | am amang the middie-classed privieged
of our soclety. As a child | grew up in Canterbury, New
Zealand in the 19808 and 70s before | ultimately went to the
University of Otago, School of Physical Education. Mow | am
an older, white, male, New Zealander, [lving In my own
hamae, in the Eastern suburbs of Auckiand, | have always
bBeen a teacher or teacher educator in secure work,

But like Gareth Morgan, who, as the leader of ‘The
Opportunities Party', stated on electlon night, | am
disappeinted in those | represent in the story | present here.
Unilike too many of my generaticn, | recongise the privileged
start | was given through my childhood, youth and young
adult life and wish this same for teday's generation. 5o,
parmit me to tell & lthe of how it worked then, with a view
to show what could be possible again if we thought
differently about the undertying reasons for our Inequities.

Priar to the neo-libaral reforms of the mid 19805 and
particularly 19805, Mew Zealand could conslder itself to be a
soclal democracy with similar values to those of Sweden and
Norway. | grew up In the South Island town of Kalapol, which
was then a worklng class town with 2 woollen mill, freazing
work and mik factory. | was from a working class family,
which certalnly could not have aforded to support me
threugh unhversity. 5o one could say that | was not part of
the middle-class privileged as s young New Zealander, but |
was part of a privileged soclety. Mid 1970s off | went to
university, all my lees and all of my hostel accommodation
was paid for by the State because | wanted to become a
teacher. | was granted a teacher's studentship, which was
comman among my pears. All of my flatmates and | had
studentships, This gave me a living allowance over an above

all rmy fees being paid for the fours years | spent In
unlversity or at teachers’ college. As funny as It may scund
now, my starting salary as a teacher was 56,700 per
annum, but the real story Is that, thanks to my
studentship, | recaived $1000 in ry first year at university,
52000 In the second year and $3000 in the third, | then
recelved $4000 in my final year while at the teachers’
training college. That is a large percentage of 3 teacher’s
starting salary. Adthough, | was bonded to téach for the
equivalent of the four years that | had recelved the
studentship, | didn't have a student loan 1o pay back or
any other debt at all. Then, when | graduated and weant
teaching | was able to benefit frorm another government
scheme that provided up to 59000 for the deposit on my
first home, which was given on a one-for-one basls based
on my own saving. 5o my partner and | saved $9000 and
the government gave us an sdditional $9000 for aur first
homeowner deposit. Qur first home cost §100.000.00, so
you can see that with an $18,000,00 deposit we were able
to get into our own home, I we stayed In It for five years
the government's $9000 deposit was written off, The rest
of the story of a New Zealand home owner, with a secure
job as a teacher in New Zealand speaks for itself, As most
of us did, | moved through the teaching ranks to bein a
very comfortable position. Now, although a middle-class
Mew Zealander In a privileged position, hopefully my
story shaws that it was not so much self made, s many of
my generatien argue, but thanks to the support of a
caring social democracy, Later, as & father, being In this
privileged position, | was able to support my own son
financially and academically as he too progressed through
his school years and on o university, which was very
fortunate because there are many In our society who do
naot have this opportunity. This financlal support and
soclal step up is what Gareth Morgan was referring to
when he sald he s dissappointed that my generation Is
selfishly denying many young New Zezlanders of this
same life chance,

Sowhat does all of this mean for us as heatth and physlcal
education teachers? The most unfortunate thing ls that
our schools and we as teachers are a significant part of
thi Inequity problem, but we can also be part of the
solutlon, If we use our written currbculum wisely, and
embrace a cfltical conslousness In our teaching. We can
make a difference and hopefully help our students, the
haves and the have nots to address the serlous Inequities
and consegquentlal soclal health lssues in our soclety, if we
chose to challenge the status- quo.

| now drew on France and Roberts (2077) to return to the
call for us to recognise the centrality of class as the basts
for the social heaith problems in our schools and society
more generally. France and Roberts (2017) propose that
even In thase new tirmes class rernaing influential for
young pecple. They argue that we can only understand
the ‘lived experiences' of young people by recognising the
Impartant rele that the soclal diviskon of soclo-economic
status phays In thedr lves, Whilst they recognise and da
naot wish to "devalue the Importance of how othar
Inequalities can and do operate in young people's lives”
{p.136), they argue that we must not lose sight of the core
place af the soclal division of socio-economic status. Qur
work a5 teachers In emphasising intersectionality
between class and gender andfor race and of course
other dimenslens of difference such as sexuality, disability
elc, do provide a fuller xplanation afhow these
Inequalitles Intersect but we must not lose sight of the
central role of social class in bringing about privilege and
marginalisation (France & Roberts, 2017). As an educatar, |
suppart thelr stance and add that the sacial divisions we
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parpetuate through our schooling are a root cause of
privilege and marginalisation In Mew Zealand. For this reasan,
our own critical analysis of our beliefs and practices (whather
they be intentional or otherwise] must be central 1o ouwr
teaching.

Unfortunately, we continue to deny the oppressiveness of
our social divisions and the Impact this has an many In our
sochety, because of a political rhatoric and public Imaginatian
that clalms that Mew Tealand Is a ‘merltocratic’ and
‘egalitarian’ soclety In which soclal mobillity can be achieved if
one works hard encugh. As | exemplified with my own life
story above, It once was, but It Is not today. This state of
enduring Nlusion, s what French soclologist Flerre Bourdiea
{1977, and In turn France and Robarts {2017), called a state
of ‘doxa, Doxa exists when the self-evident, taken-for-granted
articulations of reality are so entrenched that they become an
unguestioned acceptance of the established order and we
assume thal thene is no other way, In New Zealand, we have
come to belleve that we are a falr and just soclety In which
everyone has the opportunity to succeed, but the reality of
our Increasing level of poverty, homelessness, housing crlsls
and mantal and social health Issues balles this state being.
Howeaver, we can draw on the underpinning nothon of doxa as
a tool to analyse our own taken-for-granted bellefs and
practicas to challenge the status quao.

| now turn to the need for us as teachers to embrace a form
of critical consclousness and adopt critical pedagogles in our
teaching and classroom practices. Cur Mew Zealand
Curriculum (NZC) (Ministry of Education, 2007) provides the
parfect springboard for us te engage In varkous forms of
critical pedagogy threugh both health education and physical
education, that challenges our students to think about and
lake critical action to address social inequities, Quoting Belsta
(1988, in Tinnlng, 2002], Tinnkng (2002) defined critical
pedagogy as "a commitment to the imperative of
transforming the larger soclal order In the Interest of justice,
equality, democracy, and human freedom” (p.224). This Is a
bblg call for teachers but one we must rise to In these divided
timas, We have a mandate and a responsibifity to do so,

Mirraring the 1999 New Zealand Health and Physical
Education Currloulum ((Ministry of Education, 1999) the
health and physical education learning area of the NZC
emphasises the well-being of the students themsalves, and
that of others and soclety. The learning area is very
supportive of teaching for social change, In that it is
underpinned by a socially-critical philosophy that embraces
the concepts of hauora, soclal ecology, attitudes and values
that ask us to address the wall-being, respect, care and
concern for other people and a sense of social justice, and
health promotion, which asks us to devaelop and maintain,
ameang other things, personal and coflective action. Under
the umbrella of the key values and healthy communities, it
also asks us to take responsible critical action, address Issues
of equity, fairness, Integrity, henesty, and to teach our
students to act ethically, while respecting the rights, roles
and responsibilities of others to bring about a more equitable
community {Minlstry of Education, 2007). But we cannot do
this If we do not have a critkcal consclenca and adopt critical
pedagogies in our privileged schools to address these sacial
health |ssues or focus oo much on diversity at the expense
of socio-economic inequities in our more marginalised
schoals.

Tinning (2002, 2007) called for health and physical
educators to adopt a form of critical pedagogy, which he
termed a ‘modest pedagogy” In $o doing, he was
proposing an orianting way of thinking about pedagogy
that requires health and physical education teachers to
move beyond the rather restricted concern with *the
freadom of an individual to participate In the movemant
culture, [and] become self-rellant or Independent rather
than with the broader sense of emancipation undarpinning
critical pedagogy*(Tinning 20032, p.228), This Is a form of
critical pedagogy that whilst not requiring an over-zealous
passion for emancipatory politics, does seek to develop an
emotional commitment for change In students (Tinning,
2002).

One possible way to engage a form of ‘modest critical
pedagogy' is through the use of collective group action,
which embraces a soclal or collective democratic volce to
address social justica Issuas and societal inequities, France
and Roberts (2017) for example, report how ‘friendship
groups’ have been used by others to provide mutu
suppart and the generation of capacities that allow
students to address different forms of suberdination.
Bowrdleu's (1984, 2000) theorising through his concept of
‘group or isomorphic habitus' offers further support for
collective wolce and actions. He proposed that a group or
Isemarphic habitus Is the result of "practicas of members
of the same group or class that results from homogeneity
of conditions of existence [and] Is what enables practices
to be objectively harmonised” (Bourdlew, 1990, p.59).
Inscribed in Individuals with identical histories It enables
thelr practlces to be co-ordinated in the direction of a
common cause. This collective critical action could apgply
equally to those in the privileged schools as those in the
manginalised. It would iInvotve different farms of collective
practice aimed at moving students’ thinking about
Inequities, but firstly, it requires a critical consclousness
and a will for change from those involved, that |5, teachers
and students.

To conclude, whather wa wish to i:h-nmbedge tor not, wa
are a soclety divided, which means there are bwo New
Zealands, This In turn means that as health and physical
educators we cannot simply teach the same simple
rastricthve curriculum In owr very different schools. On the
paositive side, we are fortune to hawve a written currlculum
that promotes soclal justice and equity, but this requines
teachers whao care and teachers who are committed to
addrassing our very serlous social-health issues. The
EDUHealth project in Sweden and Norway, demanstrates
that there are more socially democratic societies from
which we can learn, and there are ways of structuring our
practices for fairer outcomas. My own story of how our
own soclety used to be shows that we also once supparted
all sectors of our soclaty,

The maln hepe is that it dernonstrates that it ks possible to
do 5o again, but this will not be possible unless we have a
collective desire for change, and we can begin by changing
the way we think about Ineguity, The rich and the
privileged and the poor and the marginalised have to play
thedr part, A starting polnt is for all ef us as teachers of
health and physical education is te adopt a critical
consciousness, and fully embrace the richas of our unkque
and enabling HPE curriculum,

Features
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CEO Report

This year |5 drawing to a close but for many the remaining weeks are hectic, with
schoal camps, end of year activities and catching up on those tasks that have
been put to one side. For PEMZ this Is the busiest time of year, as we try to both
steer the ship and ready it for the upcoming year ahead,

Recent months has seen our financlal situation iImprove enough o allow the
extension of my rale from three days 8 week to four. Claine Waring, aur Office
Manager has also had her hours extend while still warking three days each week
bt ks now dalng full deys instead of six. We also have a new addition to our
team Maree Cotter, who Is our Physical Educator Journal Editor. Maree works Just
a few hours each week to bring the joumal together and has been & big help In
getting the journals back on track, It's also the first time PENZ has had a
dedicated and exparignced editor to co-ordinate this task.

These few additional hours each weak have allowed us to start to start thinking
and planning more and we have some exciting things planned for the remaindar
of this year and 2018.

In October, the board was presented with a revised draft strategic plan, In broad
terms this plan outlines the mission, vislon and strateglc priority areas (the
“When and What* we focus on) of the organisation for the neot three years. For
the first time, we hawe also developed a draft praject reglster and operational
phan; This deseribes the “How® and autlines in detall each project we will
undertake and how It links to the strateglc plan. Owver the next two weeks we will
post the strategic plan on our website and In the newsletter for your comment
and feedback.

An impeortant part of our new strategic plan |3 the ongoing developrment of our
capabdlity to support members, in 2018, we will look to expand the number and
speciplizations of Subject Advisors locsted throughout the country. The role of
Reglonal Subject Advisors will be very diverse, but the key objective will be a
local paint of cantact who can provide suppart for members. If this role appeals
to you, then look out for adwerts on our Vacancies webpage early In the new
year,

Our annual Inspired Leadership Conference {ILF) is taking place in HamHton on
T4th and 15th of Novernber. If you are thinking of taking your career to the next
lewel, then you should consider attending this conference as it brings together a
range of people with simiiar intentions, This year we are fortunate to have
pecple such as retiring principal Graeme Lind and Leadership guru Dlana Jones;
both of whom offer years of high level experience and advice in workshop
settings.

Annual Anancial audits are not exciting, but they are very important. For
members they provide an opportunity to discuss the direction and stabdlity of
the organisation they are Investing time and money Into, This yesr our audit has
been particularly difficult as our new auditors poured over every aspect of our
Beoounts, our processes and grappled with capturing the extent of the fraud
which occurred toward the end of [ast year. | am happy to say that we should be
able to present a final set of audited accounts to our members at the Special
AGM at the November Auckland Branch meeting on the 16th of Movember.
During the audit process we have also been lialsing with New Zealand Police to
bring a successful prosecution with final sentencing {fronically also occurring on
the 16th of November) at the Teuranga District Court.

After a year's absence we have reinstated and rebranded the PENZ Acadernic
Advisors Group (AAG), This has reprasentatives from seven universities and
Inatitutes of technology, The focus of the growp is to agsist in advancing
engagement and strengthen connections batween communities involved with
HPE. The group will also undertake collabarative research which addresses
contemporary Issuas which are priorities for PENZ and industry partners. For
axample, our role In the AIMs games may lend itself to working with games
orgafisers across a range of Issues to grapple with some of the challenges
schools, competitors, coaches and organisers face. A new webpage has been
developed on the PENZ wabsite to provide more detall on this group and its mola
within the crganisation,

By December PENZ will have |ts new website. This site will have Increased
security eround payments, provide an online shopping facility and have an
avents calandar and dedicated subsite for evants management and pramotion,

Finally, it's that time when departrents are planning for the coming year. it's
oftan aasy 1o just roll your departments budget over with a tweak here and there
knowling that as long a3 it's within boundaries, it will be accepted, However, now
Is also the opportunity to really think about the professional development,
mentaring, worksheps or resource development that you or your staff may need
for the coming year, As your subject organisation, we can suppart by
coordinating groups of like-minded people, assisting with Col PLD applications,
providing resources and advice, advertising vacancles and maose. We do need to
knew about your challenges and desires for 2018, so take the opportunity now
to discuss these with your PENE Subject Advisors, so wa can better coordinate
PLE for 2018 and provide you with the training you neaed.
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NOVEMBER 14 & 15, 2017 | 9:00 AM | CLAUDELANDS, HAMILTON

What you can expect from this 2 day conference:

* Problem Solving and Ethics

* Emotional Intelligence keynote and workshop

* The opportunity to critique the theory and practice of leadership

* Leadership challenges — practical activities based on what your
challenges are.

* Positive professional dialogue that promotes optimal outcomes of
well-being, learning and achievement for all students.

*  Working with and learning from successful leaders to plan for your
modern learners.

¢ Alternate ways to lead and develop your teams’ capacity.

* (Create your own leadership plan and goals for the future

* Taking the theory and putting it in practice

* Several keynote and motivational speakers.

¢ The opportunity to collaborate with effective leaders from around
New Zealand.

* Contextually relevant learning opportunities that link to physical
education and leadership.

Accommodation; Available close to the venue at the Ibis, book online at
accorhotels.com

Optional Dinner: Tuesday 14" Nov at The Roaming Giant (upstairs) 6.30pm,
Nibbles provided by PENZ — main and dessert 540 per person to be paid on the
night, but must be booked via registration

Who should attend?

* HOD/HOLA in Secondary Schools.

* Teachers in Primary Schools in leadership positions.

* Tertiary Teacher Educators in leadership positions.

* Any emerging leader or educator new to their leadership role

!

Leadership
Challenges

Emotional
Intelligence

Ahakoa nga ueue kia
kaha, kia toa, kia
manawanui

When you find things that
are difficult in life, stand
strong, stand tall and be

of great heart.

Registration

To register go to
penz.org.nzfinspired_leadership_co
nference_2017

Early Bird Registration - closes Fri
27th Oct 2017

PENZ Members - $315
Non-Members - 5375

Registration (Regular) - Begins Sat
28th Oct 2017 - closes Fri 3rd Nov
2017

PENZ Members - 5345
MNon-members - $400

Late Registration - Begins 5at 4th
Nov 2017 - closes Wed 8th Nov
2017

PENZ members - 5400
Non-members - 5460



PENZ Awards 2017

The Awards Caramony 15 af the heart of Conference whera we celebrate commiiment,
success and achlevernent with the Physical Education profession. This conference we
locked back for a moment and remembared those people who have done so much for
Physical Education New Zealand in times past. In this splrit, invited to this ceremony
and the Prasidents Lunch, wera a small group of people representative of the many
who have served the profession over the years and halped shape and develap |t inta
what wa know and celebrate across New Zealand today.

Conference 2017 not i.'.-l'.l:,.- celebrated the past and present positions within Physical
Education but also helped to inspire us with innovative practice. The award reciplents
have reflected and demanstrated thess Inspirational and Innowvathve qualities in their
practice throughout the year.

This year the committes was made up of past award reciplents:

Bevan Grant [Awarded Lifa membership in 2008 and awarded the Alexander Gllles
Medal for Outstanding service to the profession in 2010)

Nick Leask (2013 winnar of the Cutstanding New Prafessional)

Deidre Duggon (Lead Maungatapu Primary school to the Outstanding Physical
Education award In 20713),

The first category of sward is for Outstanding New professional. This award is for 8
teacher In wady childhood, primary, secondary, or tertiary setting. who i3 new 1o the
rall (I, less than 5 years teaching as af 31 Decermnber 2013, yet has made significant
contributions to the Physical Education of children and young paople In New Zealand.
This year the award went 1o Mallory Bish.

Outstanding Mew Professicnal- Mallery Bish

The second category Is for Outstanding Physical Education, This award [s presented to
an early chiidhood centre, school or department that has demonstrated excellence in
Intra-curricutar Physical Education but does not include extra-curricular sport or
physical activity. The 2017 meceivers of this award were Te Puke High School

Excellence in Intra-curricula Physical Ed - Te Puke High School

The final award to be presented at this years ceramony s made by the Board, for
what is terrmed a3 those ‘golden nuggets of service that may be left feld and ars
undertaken in relative cbhscurity. More formally know as as the Te Iho-Takano
Ringawera Award, this award is highly prized as in the distinguished and respected
work of a ‘ringawera’. This annual award witl be pasted on from one awardsa to the
next st the award ceremony at Natlional Conference. This year saw thres very worihy
rn:lr_l.}quar:. recalve this award:

l2n Culpan, Alan Ovens and LEalte Burrows.

Tet Iha - Takara Ringawera Award: lan Culpan and Maddy Ovens accept the award
on behalf of the three reciplents Alan Ovens, Lizzette Burrows, lan Culpan

Honoured guests at the awands were:
Mike Nitz and Gordon Paterson,

The awards reciplents this year were af an extremely high callbre, Congratulations
once again to all our 2017 awardees.
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Honoured Guests

Honored Guests {from left)Mike Nitz, Gordon Patterson, Brian Bradley, Gren Alabaster Barry Herring
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Quality Physical Education (PE) in Primary Schools
FAQ\ sheet

Hera at PENZ we recelve lots of questions about quality PE In primary schools, what is expected and what our position |5 regarding good practice; we have complied a few of these responses.

Quiesthon 1:
Hew much time should we be spending on Physical Education each week?

Great guestion] Physical Education is ong of elght learming areas and |s called Health and
Physical Education. it Is no different to other learning areas such as Social 5clence,
Mathematlcs and statistics, Technology, or English, These learning areas all require time to
adequately teach the strands; there neads to be a balance between them all Quality PE
should not be viewed as scheduled fitness time, sports or ‘breaks’ from learning, these
things are important, but by themselves they are not quality PE. Prescribing lesson times
and frequency should be based on your school philosophy and the NZC. At PENZ, we
would recommend that the time you spend in other curiculum areas is replicated in HPE,

FACT: The Mew Zealand Currbculurm (MZC) states that *Mone of the strands In the required
learning areas is optional, but In some learning aress, particular strands may be
emphasized at diferent times or In different years® (NZC, 2007, p38). This is a pretty
important staternent as it reinforces the need to cover all strands which |n PE means
planning for Personal Health and Physical Development; Mavermment Concepts and Motor
skills; Relatlonships with Other People; and Healthy Communities and Enviranments.

5o, i you look at it thiz way (even though we are extremely ernpathetic and understanding
of Issues surraunding [imited time to learn HPE In inltial teacher training, national
standards, crowded curriculum, and lteracy and numeracy - phewl) there shouldn't be 3
week that goes by where you have not taught quallty physical education because it should
be planned for rain or shine, in or out, 2quipment of not. it not really an option or 8 1ask’
that needs to be completed. it is a major part of our Mew Tealand Curdculum.

Question 2:
What s my school required to do to support delivery of quality Physical Education?

This means your schoal must suppart you to deliver PE as 8 valued part of youwr curriculum,
¥ you faal like you are not recelving enough support In this area, please talk with your
senlor leadership team about it. You can become members of the subject assoclations
from the learning areas as well (see guestion & for links}

Question 3:
What is quality Physical Education? - Can you explain your definition on your website
pleasal

Sure thing, we have extracted all the key bits out of that statement and provided an
examiple for each.

1. It uses effective pedagegy. This means that the teacher modifies activities to include all
students no matter thelr ability, maximises time on the task for all students. For example,
try to avaid elimination games, long walt times, lines, or one piece of equipment between
large numbers of tamarlkl.

2. Focuses on movernent. Try to do as many things as actively as possible. For example, If
you are teaching about team wark, play a game where they have 8 chance to experence
team work. If you are teaching about personal safety for example, choose 8 physical task
that requires some thinking about their safety - maybe a dodgling or chasing activity. You
could do a practical task with very few rules, use the Achlevernent Objective to guide your
questlons around safety and why we have rules, and then try the practical sctivity again to
test out thelr Ideas to make the acthvity safer.

3. Understanding the NZC (3007), The HPE curricutum and the cerresponding leaming area
are great for children, Moving, values a different type of learning and i so important for all
children to experlence.

4. Inclusive and culturally responsive pedagogies. This Is no different to what you would
be doing In other subjects, Teachers have an amazing understanding of what their
students need to be successful and what they need to learn. You will know if specific types
of games will werk for your class, or not, You will also know how to connect your lessen
planning to wider school or kura goals, whanau, or community projects. Quality PE Is no
different than other subjects. Use contexts that suit and are inclushee, for example if you
are doing a beach unlt or live close to the ocean, why not explore movement ke beach
spiints (no sand needed, on the grass will work just finel) or if your class are explosing
weather or looking at winter based units - think of the fun you could have pretending to
fgure skate n socks on the hall loar,

5. Plan for a range of authentic activities. Many Achlevement Objectives can be linked to
other subject areas. The key is keeping the integrity. Don't just send kids to the fence and
back and claim that's your PE, Usa the objectives to guide your planning. You may focus
on sorme mose than others depending on your student's needs, Try to use different
movemant expariences. Things like:

a. The playground, or schoal environmant [steps, courts, grass)

b. Alternative equipment like scarves, spikey balls, hoops, Frishee

¢ Begular equipment but for different activitios

d. Noequipment, just bodies (people making tunnels lor others to go through, bullding
shapas or plctures with our bodies)

o, Homemade equipment - what can you maeke and then wsa in 8 game?

f. Learning about our bodles in mevemant (what happans to our breath, heart rate, skin
colaur)

6. Clear learning intentions and high expectations, Use the NZC to guide you with make
leaming progressive and Intenthonal. The 2007 NZC Is fabulous for planning and tha 1998
document provides great additional information an the undetlying concepts. You can find
it here:
httpe/fhealth.tkl.org.nz/Teaching-ln-HPE/Health-and-PE-in-the-NZC/Health-and-PE-
in-the-NIC-1999

. Fun. Make it jayTul, creathee and fun. If you have fun, your chiidren will too.

B. Teaching by quallfied teachers. This is because PENZ bediave that in 2 schoal, the
teaching staff know what thelr children naed to leam. You know H your tamariki need
large or small groups, quiet or loud friends, help with communlcating, support with their
anxlety, extra leadership challenges, or {ime to settle in to an activity. Sometimes when
wi gt apeclalist’ teachers or outside providers in, they don’t have this infarmation and
dalivar a session that is made to fit one type of learner. This may be quality PEfor 1 or 2
stucdents, but not the rest, There is more on this below In the answer to question 4,

Question 4:
Is getting people in from the community to teach sport ok for Physical Education?

Shart answer = Not really. Sport Is not PE. It's ike getting In a specialist to teach all your
lessons In Mathernatles or English, We don't need to be an expert in specific sports skills
to teach PE. Sometimes we use sports In PE as a context, but remember that ‘sport
studies' is only one of the seven key areas of learning In PE, the others sre body care and
physical safety, food and nutrition, mental health, outdoor education, sexuality education
and physical activity.

5o, If you were teaching Year 4, your HPE lesson could be using the school playground to
exparience different types of play, Afterwards, you could talk about risky things in that
playground and the positive and negative aspects of being risky, this could link to why
thare are rules for the school playground, This would be connecting the strand of
personal health and physical development with the key learning area body care and
physical safety. This PE lesson wouldn't be using sport as a contaxt and It wouldn't need
any specialist gesr, but is 2n excellent example of a quality PE lesson,

The problem In getting people In to do the job, even i they appear to have excellent
resources or skills, s they may not understand the curricutum, or the children's learning
needs. Primary educators do an exceptional job of educating children, they understand
learning, and how 1o use tools to engage and work with different learners. Using outside
providers In curtleulum time can be tricky to schedule and often costs a lotl These groups
are fabulous to get in at lunchtimas, or after school and provide 2 wonderful addition to
the teaching and learning that occurs In currleulum time.

Thie best thing to do here s think of outside providers ke resources. Talk abaut how and
why you currently use them, the value of using them and how they can enhance your
teaching and learning not replace it Ask difficult questions and challenge your thinking
arpund these things,

Question 5:
Can | link Physical Education te other subjects?

Absolutely, and this shows careful planning and preparation. Using movement to teach

other curriculum areas can be exciting and relavant for learners, a5 well as making the
leaming authentic, For example, ‘an under the sea unit'in Year 2 that incorparates aspects
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of marine biology, writing storles or creating art, could also Include a relay race of dolphin, whale and fish movements or experiment with different pleces of equipment to make new
gamaes that have under the sea themes [movemaent concepts and motar skills), or you could look at Maodl myths and legends that involve the sea (moana) and retall those stories with
our bodles or use action songs, rakaw, or haka. This would also be a great link to your Kapahaka group at schood. The main thing you need to do, |s make sure Is that you are maintaining
the Integrity of the curriculum areas that you are using. You can do this by using yeur curriculum document and exploring the achlevement objectives that work best for your unit of
work and the students you have,

Guestion &
Whare can | go for specific help? For example If | want to know what to teach for a specific subject like nutrition, or get someone to help with my planning?

If you have specific questions, require suppert for planning. or want to arange some professional learning development for your schood or Col. the best way |5 to get In touch with us:

PENZ Physical Education BELp/ WWW. DERZ.OFG.NES
NZHEA Health Education hittpss/healtheducation.crg.nzf
EQMNZ Qutdoar Education httpafwww.eonzorgnzl
HETTANZ Home Economics httpffwww.hettanz.ong.nz/

We will all provide some limited help to non-members and in-depth, ongoing support and discounted worksheps or professional learning to members. Get in towch to find out more.

For those of you wanting a decent read about our learning area, there was a recent report complled by NZCER in 2015 called the RAMP review for HPE. It |5 academic and well researched,
so excaflent to stimulate your thinking about HPE. Don't let that put you off, as there are plenty of easy to read bits (If you just want to skim through) Hiee the table on page 15 that shows
how HPE has changed from heavily physical skifls curriculum, to a more balanced view of how we learn to acknowledge the soclal, mental and emotional, and spiritual parts of as well,
You can find the link to the RAMP overview on our wabslie hare:

httpu/panz.org.nz/files/RAMP®% 20Health%20and%20PE®20Litarature%®%200verview_2015.pdf

For thosa of you wanting a one stop shop to all your questions about PE, sport, PA, planning and general guidelines for quality practice In your schools then this s the document for you:
MoE (2007) Physical activity for healthy, confident kids; Guidelines for sustainable physical activity In school communities. Leaming Media: Wellington.

You can find It here:
httpu/www.sportnr.org.nz/assets/Uploads/atiachments/managing-sport/young-people/Physical-activity-for-healthy-confident-kids-guldelines. pdf
‘What Is this docurment good for?

+ Explaining the roles and responsibilities of those Invodved with physical acthvity in schools

+ 1t specifically explains the role of the physical educator.

+ Helps to distinguish between PE, PA and sport,

+ Helps principals and Boards of Trustees to make educated decisions about thelr PA culture, and thelr strateglc and annual planning,

+ Helps schools understand the relationships with schools, outskde providers, curricular and co-curriculas

+ Links 1o further references and resources,

Any feedback, thoughts or cornments get In touch with;
sushe@penz.org.nz
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National Bocod at FENZ

The National Board of PENZ

Back In July at the PENZ Nathonal Conference at Papamoa College in Tauranga two new Board Members were welcomed Into two vacancies that were avafiable. We are pleased to Introduce
your Board for the 2017/2018 year led by President Margot Bowes,

Margot Bowes - President

Margot is currently & Lecturer In Physical Education in the School of Critlcal Studies in Education at the Unhversity of Aucklsnd, Margot has taught
Physical Education in schools for 15 years and has been lecturing at university for 10 years, Margot has been involved with PENE for over 25 years and
has been an acthve member of the Auckland Branch of PENZ Committes since 1885, Har research interests are in senlor school physical education,
teacher professional development and leaming, pedagogy and assessment.

Sus McBain

Sue was a Senjor Lecturer in the College of Education, Health and Human Development at the University of Canterbury, Christchurch, New Zealand and
Is currently working at Ara In Christchunch, She has worked In secondary physical education teacher education at the University of Canterbury for 20
years and previously to this, taught both physical education and outdoor education in schools, polytechnics and outdoor education centres, Sue's
research interests Include understanding pedagogical prablems of practice for physical education teachers; developing physical education classes as
learning communities; pedagogles associated teaching about the socio-moral and socko eritical and exploring Inltial teacher education physical
education student’s professional Identity and its miationship to practice.

Kane Wilson

Kane comes from the sast coast of Whangarel, 2 small village called Ngunguru. Kane's whenua |3 in the far north, Takouw, his iwi is Ngapuhi and Hapu are
Ngati Rehia and Ngati Whatua, Kane was educated at Whangare! Boys High School and the frst Maori Head Boy In the schools history. His experiences
at high school gave him the passion and determination to become an educator and make a difference far youth, empowering them with the skifls to
lead thelr future asplrations. Since leaving University Kane has taught at Salnt Kenthgern College, Kinross Wolarcd School In NSW Australla and s In his
tenth year at Dilwarth School 85 the Head of Physical Education. He Is passionate about Maorl and Pasifiks education, in particular how succesiful boys
ame In our education system. Kane Is married 1o Helene who is also a tralned physical education teacher, They have two sons: Joyden 10 years and Brady
7 years old. Kane has been on the board of North Harbour Touch and s currently a Board member of the Auckland Secondary School Rugby Executive
and the President of the Torbay Athletics Club. Kane brings experience In govemnance, strategic planning, policy and procedure and bs looking forward
to giving back to the PENZ professional community.

Nichola MeCall

Ko Atuanul te maunga, ko Hoteo te awa, ko Kalpara te moana, ko Mahuhu-ki-te-rangl te waka, ko Ngati Whatua te hwl, ko Ngatl Rongo te hapu, ko
Puatahl te marae, ka Michala MeCall toku lgnoa.

Nichola McCall is of Ngatl Whatua decent and has recantly completed a Masters in Professional Studies whare her dissartation was titled Nga wawata o
te whanau - Decolonlsing Education at Manurewa High School, She has enjoyed 10 successful year working at Manurewa High School and |s currently
21C of HPE, Her areas of Interast include creating and supporting spaces where Maorl Indigenous knowledge and practices (as defined by whanau,
hapu and/or wi} are validated and legitimised in order to ra-frame and re-clalm positive Maori salf-representations. She is passionate about all
students having access to Te Ao Maori (the Maorl world view] and developing thelr bicultural skills through our HPE programmes

Introducing New Board Members:

Calia Fleck

Ceelia is the PE Curriculurm Facilitator for Play.spart, based in Wellington. Play.Sport |sa project supporting teachers, scheols, parents and communitles
to improve the quality of young people's experiences of play, physical education, physical activity and sport. Hes role allows her to provide much
needed Health and Physical Education curriculum support to teachers and schools in the primary and Intermediate sector especially.

Prior to this position she worked for 19 years a5 8 Health and Physical Education teacher, including she years in the rale of Head of Department. She

Is passionate about educational change, and was privileged to lead the Sport in Education Project at Aotea College. This allowed her to lead changa in
currculum design and dellvery across learning areas, and In developing some Innovative teaching and learning, and assessmeant practices, She now
supports the National implementation of Spart In Education across over 20 Secondary Schoals,

She has gained invaluable knowledge and skills; and met amazing like-minded physical educators through the support of PENZ. She would now like to
ghve back and contribute to the growth and strengthening of our subject assoclation,

Katle Spraggon

Katle Spraggon is currently Deputy Principal at Manurews High School, She has besn at Manurewa High Schoal for 12 years and Head of Health and
Physical Education for 3 years before taking on a Deputy Principal role this year, She Is curently studying towards her Masters in Educational
Leadership through AUT where she Is researching curriculum development, design and change leadership. She s also a member of the Auckland PENZ
branch where she has baen invalved with developing the Graduste Mentaring Programme alongside other expertenced teachers from a range of
schools. She has strongly advacated for Health and Physical Education In the school curriculum and the opportunitias that it afforeds our leamers.

Katle belleves in integrathve thinking and leadership which challenges and re-imagines what |5 possible for learners both in the classroom and beyond,
Shi i3 excited about the opportunities that exist through PENZ and |ooks forward to the oppartunity o drive further developments and Initlatives that
nurture and grow communities now and Into the future,
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STUDY AT THE
NO. T UNIVERSITY FOR

SPORTS SCIENCE
RESEARCH

We've been leading the way in sports science for
more than ten years, and have more undergraduate
students move into sports science research and
further study than other New Zealand universities.

We have over ten years’ experience in delivering
the widest range of study options in New Zealand
including health & physical education, coaching,
exercise science & nutrition, management, outdoor
education and sport science at our North and South
Campus, and AUT Millennium.

CHOOSE AUT
aut.ac.nz/

sportrecreation



Weter Safety New Zealand
Kids have fun and learn water safety

Water Skills for Life — national aquatic education for
children 5 - 13 years

By Ben Christle, Water Safety New Zealand

Aguatics Is a eritical part of every New Zealand child's physical education. We live The skills do not naed to ba taught in any particular order, and one lesson can
In a country blessed with stunning beaches, lakes and rivers and getting into the cover the development of more than one skill, Some skills may take many
water Is part of our kbwl way of life. But our waterways present very real dangers lessons to achieve fully, but it is expected that a student will have achleved all
and our children need to know how to a3se4s and manage that rlsk, of the skiils by the age of 13 (the end of year 8).

Some recent research has reinforced what we know about the state of aquatic For every group of skilis, the overarching focus is on water safety and
education In this country, A recently qualitative survey conducted by Assoclate awareness. The expectation |s that students are learning to assess risk, apply
Professar Chris Button of Otaga Unhversity found a sample of primary school aged critieal thinking and make sensible and safe declstons around water,

children lacked a range of water survival skills (e.g, 62% were unable (o swim 100

mietres). He also found knowledge of risks and emergency responses was notably The skills should be practiced and repeated throughout primary school and
low and retention levels of taught water safety and survival skills were also low. tackled in a variety of ways - as part of aquatic activities or sports, with and
Assoc, Prof Button says the research shows that further attention to how thesa without goggles, wearing clothes, in situ or simulated emironments, in shallow
skilis are acquired i neaded amongst education providers. and deep water, and in cald water,

This backs up a study in 2016 funded by Water Safety New Zealand (WSNZ) and WSNZ has 8 summary wall chart of the skills available, as well a5 a teacher's
conducted by the New Zealsnd Councll for Education Research of 2409 primary guide, These can be downloaded a3 PDFs from watersafety.ong.nefforlife
scheols that found that anly sround & quarter [27%) provided & minimum

acceptable combination of eight or more water-based lessons a yesr. Based on Using W5FL will help our kids fearn to keep themselves safe; they will also be
sector knowledge, WSNZ believes that the minimum should, in fact, be 10 lessans taking part In an active programme that supports thalr health and wellbelng.
of at [east 30 minutes, Adapted nationally, WSFL will bring down our national drowning toll,

Sliding standards of aquatic education alongside an Immigration boom and an For more Information, visit watersafety.org.nafforlife or call us on 04 801 3600

Increasingly diverse and ageing population will have serlous Implications for New
Zealand's drowning problem, We have one of the highest fatal drowning rates
within the OECD countries. In 2016, thare were 78 preventable deaths, Despite the
best afforts of the water safety sector, too many New Zealanders continue o die
or are Injured In our waterways.

WSENZ recognizes aquatic education is crucial to tackling our high drowning tall,
Waorking with PENZ and other educators, an sxbensive review of curtent aguatic
skills programme delivery In New Zealand was carrbed out. Also, the [atest
International research and best practice was examined to come up with an
effective drowning prevention programme, WENZ then developed the national
standard for aquatic education for 5-13 year olds called Water 5kills for Life [WSFL),

International research tells us water survival skills should form the basis of aguatic
education and present the most efective way to improve water safely outocomes,
1t Is now accepted that the ability to swim on Its own |5 not encugh 1o save a life,
New Zealanders need to be able to recognise hazards and make sensible declsions
Im, on and around water.

The new skills are the bullding blocks for the safe enjoyment of the many aguatic
pursuits aur country has to offer and are also the essentlal basls for participating In
all aguatic sports including competitive swimming.

Warking with our aquatic educatlon providers Including Swimming New Zealand
and Austswim Aotearoa, WSMNZ offers schools a resource kit aimed at Intreducing
this new approach, and providing the Infarmation and toals needed to Incorporates
‘Water Skills for Life into existing programmes. WSNZ |s supparting the delivery of
prafessional developrment for teachars at ne cost to the school, so they can
Implement W5FL, The programme Is easler to teach than technlcal swimming and
15 fun for the students to learn. It s focused on practical skills and knowledge for
real-world stustions,

Water Skills for Life (WSFL)

Seven skill sets make up WSFL, consisting of 27 in-water skills and she water safety
awareness-related skifls,

The skill sets are:
«  Water safety and swarenpss
Gatting in and out safely
Submersion
Personal busyancy
Orlentation
« Safety of self and others
« Propulsion - moving through the water,
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Kids have fun Y
and learn water safety

Aquatic education, based on Water Skills For Life,
is the most comprehensive and best way children
can learn to stay safe in, on and around water.

Water safety and swimming skills, in combination,
will result in fewer drownings.

y)

S ‘SNa?te%; watersafety.org.nz/forlife
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Enabling constraints to transform player invented games

A former teaching model recently finding renewed favour In teaching children
gamas, I3 the use of invented games (Butlar, 2015}, This modal is certainly not new
amd was recommended as a discovery leaming approach to teaching PE In the New
Zealand TRET PE Curriculum., The discovery laarning method (as a starting position
for teaching games to novices) works because It Is about play and It provides the
accessible bullding blocks towands transforming the play towards more farmal
games. It achleves this outcome through fun and almost Implicit learning contexts.

Easy for teachers:

It |5 also an easy starting point for teachers and coaches with little experience In
games teaching. The starting polnt only requires 8 basic understanding of game
categories e.g. Invashon or target and once thesa are explained to the novices, the
next steps are up to them, Teachers can then employ enabling constraints to
further develop the players understanding of games.

Enabling constraints

The tarm |5 an cxymaodan, given that to enable something facilitates its lkely
occurrance, yat a constraint confines and restricts. In the instance, of transfarming
children's invented games, it is perfectly logical, By asking students to iImpose
constraints such as: all players need to be engaged, games must have attacking
and defensive zones, a bonus point for a long recetved pass etc. the constraints
enable tactical understanding and the development of spacific techniques, within a
non-inear game experience, thus contributing to the development of fundameantal
game skills (Smith, 20716)

To llustrate my point, the fallowing introductory invaskon gama [developed by
primary school teachers at a recent PE In-service course) serves as both a genaric
invaslon game tactical activity and one | have transformed Into a non-linear
appsoach to teaching technigues and concepts assoclated with softball. Hoop Pass
started as an Invasion game that required relationship play between team
members, throwing and catching, finding space and concepts of attack and
dafence,

Ganaric Invasion Gama: Hoop Pass.
Flaying Area: Acrossa gym - volleyball court size proved Ideal,

Equipment: Velcro gloves and ball. The gloves should only be of two colours and
the face of the gloves the only means of Identifying teams (no bibst) Hoops: 12

hoaps.
M?M
@ ~—Froed ol Valcro Glove

~—Back of Volcro Ghove

Cones: Used to designate the playing area,

Teams: Two even teams: depending on age, 4-5 per team works weall, Note atways
start with fewer players than scoring hoops. This ensures defenders cannot metaly
defend by standing In a hoop.

Dennis Slade, Senior Lecturer School of Sport, Exercise &
Nutrition Massey University

Layout: Evenly place six hoops across the end of the playing area, these are the
goals to attack and defend. Game starts with one team having possession of the
ball standing In thelr defensive half but thereafter the game Is continuous.

Gama objective:

Using passing and catching of the ball, but no rinning with the ball, players
attempt to catch a ball while also placing a foot Inside an opponent’s hoop, if
succasshul, the ball 15 turned over to the opponants and that hoop is eliminated,
that is, now enly 5 hoops to play Into. Playing within a set time, tha winning team
Is the one with the most hoops left in play.

i
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Rules

1. Possession: Possession |g lost IT; the ball is dropped, intercepted, thrawn out
of the designated court area, caught outside of the playing area, following &
SCOME.

2. Seoring: A ball caught while an attacker has at least one foot Inside one of the
opponents & hoops that are reduced in number following a score,

3. Mo overt body contact though some contact |s almost inevitable at an
incidental level when attermpting a score,

4. Neo calling for a pass. This Is done to dellberately promote the use of body
language - extending the arm and displaying the colour of the Veloro glove to
team mates who in turn are forced to look up and scan for passes and not be
influenced by a call but more what they consider the most appropriate pass.

Some outcomes:

Concepts associated with attack and defence in team gamaes. Zone defence works
as hoops are eliminated. Fast break, as a long outlet pass from a turn-ower of
possesshon can result in an easy score. Body language, finding space, throwing
and catching, | am sure ance played, students could develop, with some simple
enabling suggestions from the teacher or from thalr own discussions, further
tactical and game constralnts,

Gama 2: Transforming Hoop pass to learning different throwing techniques
In softball.

Playing Area: A grass area pboul the size of a netiball court divided Into thirds
Equipment: 1x softball glove per player, bibs, 12 softball bases, a softball, cones,
Teamns: Two even teams: depending on age 4-5 per team works well. Note always
start with fewer players than scoring bases. This ensures defenders cannot meraly
defend by standing In front of & base.

Layout: Use cones to defing the playing area and divide it into thirds, Place six
{5) softball bases across the ends of the playing area, Allocata points to the bases
with the outside bases worth 1 point, the next two Inside bases worth 2 points
and the centre two bases, worth 3 peints. Two teams of 4-5 players per team
distinguished by wearing coloured bibs and each player having & softball glove.
Gama starts with ane team having possession of the ball standing in their
defensive half but thereafter the game Is continuous.
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Gama object: Thraugh running and passing the ball, teams try and
accumulate palnts by recelving a pass with at least one foot on a base, The
points allocated depend on the base on which the ball is recelved,

Rules:

1. Possession: Possession 15 lost If; the ball is dropped, Intencepted, thrown
cut of the designated court area, caught outside of the playing area, a player
runs out of the playing area while In passession of the ball, following a score.

2. Moving the ball: Players may run with the ball. The ball must be played In
each third of the playing area. This can be achleved by passing or running the
ball through each third. This is to stop players merely throwing the ball from
one end of the playing area to the other,

3. Tackle: A tackle Is achleved by making a tag. Players tagged must stop and
pass the ball,

4. Scoring: A ball caught by an attacker, with at least one foot on one of the
ocpponents & bases, are allocated points based on the base point value. The
values an, 1 polnt for the widest bases, 2 points for the next two In and 3
polnts for the two centre bases.

5. Mo overt body contact though this is aimost Inevitable at an incidental
level whan attempting a score,

Throwing constraints

1. To start with, throws might be restricted to under-arm or over-arm throws.
Further constraints might involve bounce passes.

2. Another difficult constraint, Is to constrain throws to a team not using the
samne type of throw twice In succession, For exampbe, an over arm throw must
be followed by an under arm, or bounce pass throw, or slde arm throw,
Rolling the ball as a pass to teach ground fielding,

Somae outcomaes While this game is In structure, an Invasion gome and the
allocation of polnts to the bases should result In teams defending In a zonal
structure, It also introduces concepts and techniques associated with felding
In softball and teaches softball glove catching technigues. The nature of the
game akso reduces the learning of the throwing and catching to being Implicit
ke

Mastery learning:

If throwing Is an issue and this s somatimes the case with the over-arm
action, a brief time out can be taken to rehearse the throws before returning
to the gama. Other games, e.g., Throw golf (Stade, 2010), can also provide
specific integrated throwing game experiences.

Extension: Practice could also be in students setting Individual goals to
Improve on thelr distance or accuracy of thelr throws.

FEEREEA4A 4444 FREERaaRaE1EE R

Questioning: When observing the games ask guestions of the players to
develop their tactical understanding,

Qbiserving the game should prampt all sorts of refated fun activities. To get
the teams to rehearse In the mannar of a sport education context, should
Improve their performance of the varlous aspects of fielding in softball, In a
way that is more about softball than simply standing still and throwing a ball
back and forth to another person.

Raferences
1. Butler, J. (2016}, Playing fair: Using student-invented games to prevent
bullylng, teach democracy, and pramote sockal justice. Champaign |l Human

Kinetics.

2. $lade, D.G. (2010}, Transforming play: Teaching tactics and game sense.
Champalgn Il Human Kinetics.

3. Smith, W. (2016). Fundamental movement skills and fundamental games

skills are complementary pairs and should be taught In complementary ways
at all stages of skill development, Sport, Education snd Society, 21(3), 431-442,
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Mental Hedlth education

Why is mental health education important (and how can I

teach about it)?

Katle Fltzpatrick and Rachal Russell

Faculty of Education and Social Work; University of Auckland

Introduction

The area of mental heafth education Is under-resourced In Mew Tealand schools. While
there ane resources in other health-related areas, few currently available suppart
teachers to address mental health, Interpersonal skills and resfllence. As a response to
this gap, we are In the process of writing and trialling & new mental health education
resource (this will be published in 20718 by the New Zealand Councll for Educational
Research), The new resoune (3 8 colleboration between five writers:

Maental health education and hauora:
A rasource for teaching about Interpersenal skills,
rasilisnce, and wellbaing
By Katle Fitzpatrick, Kat Wells, Melinda Webber,
Gllian Tasker & Rachel Russell

In this article, we outling some of the thinking and research behind the resource, and
argue for a critical approach to teaching about mental heatth consistent with The New
Zealand Curriculum (Ministry of Education, 2007) and contemporary résearch. We
maintain that teaching about mental health Invohves drawing on the latest research in
the fields of wellbelng and psychology, as well as work In critical approaches to
education, critical pedagogy, and Maori health.

Why do we need mental health education?

Mental health is a key area of leaming In Health and Physical Education as part of The
Kew Zeatand Curriculum (Ministry of Education, 2007) . Recent youth health research
also suggests that such learning Is urgently needed, In the latest iteration of the Youth
2000 survey series (3 youth health survey with over 8,500 Mew Zealanders aged 13-18
years) mental health was a key concern (Clark et al,, 2013, p. 221

4% of bays and 16% of girls showed signs of depressian

-16% of boys and 29% of girls engaged In defiberate self harm

10% of boys and 21% of girls admitted having suicidal thoughts

The Youth 2012 findings identified that “bullying. .. [and] significant depressive
symphoms...[are] significant problems for New Zealand youth® {p. 51, While It 15 not the
express purpose of schools alone to sddress these socletal health Issues, learning in
heaith education can help young pecple to develop the skills and knowledge to
support themselvas and others in developing resitience, Interpersonal skills, and
positive emotlonal and mental wellbeing. Health educatbon can also enhance social
connectedness at school (Band et al,, 2007,

Itis important, however, that mental health education is primarily educative, This
means that the focus is on learning, rather than trying to fix’ health Issues. The reason
for this focus 1s that health Issues are always a complex combination of soclal, political,
biclogical and contextual factors; It Is not possible for schools alone to directly Impact
these in fundamental ways, The key focus of health education should be learning about
health, rather than education for health [Fitzpatrick & Tinning, 207 4],

Mental health education encompasses a wide range of content including learning
about identity, wellbaing, intérpersonal skills, soclal and emotlonal learming, resiience,
and understanding how soclal hlerarchies (power relations) Impact individuals. The
previous health and physical education curriculum (Minlstry of Education, 1999, p. 37)
stated that mental heaith education, Induded opportunities to:

«+ "strengthen personal identity®

+ “Idevelop] skills to examine discrimination®

+ “[develop] personal and Interpersonal skills to enhance relationships®

« “[develop] knowledge, understandings and skills to support themselves and other
pecple during times of stress, disappointment, and Joss”

+ *[devebop] values and attitudes that suppaort the enhancement of mental health”
In more recent times there have been moves to Include mindfulness, pasitive

psychology and wellbelng education. In the next section, we reflect on some of the
research in these fields, snd then argue that these need to be Included alongside

learning about the soclal and political contexts of health Issues.
Rasearch on wellbeing and mental health education

Contemporary discourse on wellbaing tends to focate it [n relation to‘good” health
(McMaught, 2071). This discourse has been influenced by the Warld Health Crgenisation
(1946) definitlon of health as: *not merely the absence of diseass but a state of
wellbeing® (p,100), A state of wellbeing |5 articulated therein as an interreiationship
between physical, social, mental, emotional and spiritual health {WHO, 1946). Wellbeing
has been primarlly located within the mental and emotional domaing of health (La Placa,
McMaught & Knight, 2013). While establishing a link between health and wellbelng Is
valuable, La Placa, Mchaught and Knight (3073) state it also undermines: “the
significance and complexity of wellbeing as a concept® {p.116). When viewed as concapt
wellbeing extends far beyond the Interrelationship between the components of health,
and they argue that wellbelng |5 a phenomenon that could be *analysed separately,
even if It is agreed that both are related® (L2 Placa, McMaught & Knight, 2013, p. 117).

Definitions of wellbelng are heavily contested across philosaphical, political, historical,
sociologhcal, and blomedical fields, and so there ks no one universal definition {Haybron,
2008; La Placa, McNaught & Knight, 201 3). Given the range of approaches 1o theorlzing
wellbelng, McNaught {2011) suggests & definitional framework of "the principle factors
and relationships that create what is percelved as 'wellbeing™ (La Placa, McMaught &
Knight, 3013, p. 118). This framewosrk broadens the concept beyond the
Interrelationship between physical, soclal, mental, ermational and splrtual health by
Including of a range of factors, such as: envirenmental, gecgraphical, soclo-economic
and political forces (MeNaught, 20011), Importantly, this frarmewark aims to articulate
wellbeing as an Interplay between forces and resources - between circumstance,
Interretationships (with family/community/soclety), and psychological resources (as
evident in Figure One).
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Figure One. A Structured Framewerk for Defining Wellbeing (Knight & MeNaught, 2011, p.13)

Histarically, mental health and wellbelng education has focussed on enhancing
knowledge and understanding of psychological skills. Mental health and wellbeing
education began with the self-esteem movement in the 1970s, and prograssed to
*seclal skills programs |n the 19908 and resilience and anti-bullying programs in the
2000s" (Dulagll, Green & Spence, 2016, p. 131). In the present day, the field of positive
psychology Is increasingly utilised to inform mental health and wellbeing education.
Pasitive psychology 15 a relatively new branch of piychology, that alms to contribute to
the field of mental health through the exploration of what factors promate human
functioning (Morrish & Vella-Brodrick, 2009), Positive psychology focuses on
understanding various factors that promote wellbeing, as well as skill development
[Seligman, 2011). Martin Seligman = a ploneer of the positive psychology movement =
#stablished a theory of human flourishing {Setigman, 201 1). He suggested five primary
anabling factors for human flourishing through which Individuals can experience
heightened levels of wellbeing, these Include; positive emation, engagement,
ratationships, meaning and accomplishmant (Seligman, 2011). Secondary enabling
factors include: salf-determination, resilience, grit/perseverance, optimism, vitality, and
self-asteam (Saflgman, 2011},
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Mental Hedlth education

The fve primary enablers can ba understood as follows:

creating leaming opportunities for gratitude can enhanca positive emotlon (Froh,
Kashdan, Ozimkowskl & Miller, 2009; Froh, Sefick & Emmans, 2008). To teach gratliude
there are a varlety of laatning tasks teachers can draw upon Including, writing letters of
gratitude addressed to people who have had an Impact on thelr lives; collecting images
that represent things that are Impertant to thern or for which they are thankful; or simply
reflecting on things that went well during the week (Sellgman, 2002).

To develop skills for reslllence, engagement and accomplishment an educator could focus
on teaching about explanatory style and decatastrophising (Seligman, Ernst, Glllman,
Relvich & Linkins, 2009; Seligman, 2002}, Explanatory style |5 assoclated with optimism and
pessimism (Seligman, 200Z). It s the way an indhvidual explains the events that occur in
thelr lives, which can be divided Into three factors: pesmanence {the extent that good
fortune will last), pervasiveness (the extent of the impact of good fortune on other
aspects of |ife) and personallsation (the extent to which you achleved goed fortune
through Individual actions) (Seligman, 20032). An optimistic explanatary style has high
parmanance (good fortune will last), high pervasiveness (good fortune will Impact other
aspects of life) and high persanalization (good fortune was achleved through Individual
actlons) (Seligman, 2002). To examing explanatory style, educaters could facllitate
students to differentiate between ‘positive thinking' and explanatory style through an
analysis of case studles or scenarios of individuals who experience good of poor fortune.

Decatastrophlsing also targets thought patterns, specifically automatic negative thoughts
{Sefigman, 20021, Automatic negative thoughts are linked to a historical need to identify
threats (also calied survival Instincts) {Seligman, 2002). While holding the abllity to
parcaive threat and possible consequences is a valuabla skill, It can lead 1o & state of
catastrophising, and a distorted view of a situation (Seligman, 2002). Indiiduals who are
in a catastrophised state will assuma a negative cutcormne will occur, and that when it does
wocour, it will cause significant damage or harm (Seligman, 2002}, Decatastophlsing alds
indhviduals by challenging automatic negative thoughts. Sellgman (2002] croated an
ABCDE decatastrophising technigue:

1. Adwversity: identify the adversity.
2, Bellefs: identify and describe the beliefs held about the adversity.

3. Consequences: identlfy and explain the consequences of holding the
aforementioned beliefs.

4, Disputation: challenge your beliefs about the adversity,

5. Energlsation: idantify and describe the possible impact/outcomes of challenging tha
aforementioned bellefs.

Educators can help students to apply the ABCDE model to scenarlos, and encourage them
to raflect on thelr thought processes when they experience a significant challenge. Journal
entries, blogs or viogs could also be tillsed to support this reflection,

Utlizing positive psychology theory, alongside soclo-emotional learning, self-esteam and
resllience framewarks can be useful for supperting learning about mental health and
wellbelng. However, this approach tends to foous exclusively on the indhvidual, without
consideration of broader sochal and political contexts. In this sense, focusing on positive
thinking skills, without understanding what else Is Impacting mental health, can be
detrimental, For example, positive thinking will not overcome the effects of institutional
and personal racism, gender discrimination or homophobla, Understanding health equity
then is also important.

Rasearch on mental health and idantity

Thare is extensive International research in the srea of health equity. As a field, this
research explores why some populations and Individuals are disproportionately healthler
than athers, Underpinning this research is an understanding that the interrelationships
between indhriduals, cultures and environments are imperathve to any attempt to explaln
of impact health inequalities. Head (2008) notes that issues such as these, which are
“complex, open-ended and intractable’, can be thought of as ‘wicked problems! Inequity
In human health is a complex and wicked problem that exists at the Intersection of
genetics, behaviour, culture and anvironment. Mutbeam (2000, p. 250, for exampile,
argues that “[h]ealth status Is Influenced by Individual characteristics and behavioural
patterns {lifestyles) but continues to be significantly determined by the different social,
economic and emvironmaental circumstances of individuats and populations”. Public health
scholars hawe sought to understand health Inequalithes in many different ways. In order to
get bayond the limits of individualistic analysas, the determinants of health, in particular
the soclal determinants, have been widely explored (2.g. Davidson, 201 4; Marmot and
Wilkinsan, 2005; Solar and Irwin, 2010), Ingh-Manoux and Marmot (2005) take this one
step further, contending that: *cultural, behavioural, structural and material explanations
of sacial Inequalities need to be integrated In order to understand the soclal determinants
of health® (p. 2130, emphasis added). They refer to this as ‘soclalisation’ which, they argue,
is & function of social class. The Issue in health equity Is actually the fact that soclaties are
unagual, Wilkinson and Marmat (2003, p. 100 summarlse the situatlon as follows: *People

all makes good sense, but the key factor (and the Interesting thing) here is that social
hierarchies make a difference. Those with less status and less power are mora likely to
hawe worse health, This Is the key reason that we need an educative approach to mental
haalth that takes on a critical perspective.

Acritical approach to mental health education includes attention to social lssues such as
gender and sexuality Inequalltles, racism, ablelsm, discrimination, bullying and so forth.
Resaarch suggests, for example, that young people wha identify as lesblan, gay,
bisexual, trans, gueer or Intersex (LGETO) are more likely to exparience bullying and
discrimination at school (Clark et al. 2013), This, of course, Impacts mental health, Critical
approaches to mental health education Include the study of (for example) gender
nequalities, racism, hemophobia, and sexism. This might include beginning by studying
identlties and discriminathon. While positive psychology can be individually heipful, it
does not address these wider soclal Issues, or enable students to act to contest cultures
of exdusion in schools. We suggest that a truly educative approach to mental health
education Includes both a focus on Individual health and wellbeing, a5 well the study of
social inequalities. It also includes enabling students (and teachers) to take action
against injustice.

Conclusion

In Mew Zealand and Australia, there has been increasing recognition of the mlationship
betweean wellbeing and learning In educational policies and frameworks. In New
Zealand, the Education Review Office (ERO}1 released Wellbeing for Success: A Resource
for Schools, which explicitly draws a connection to wellbeing and learning: “Wellbaing is
vital for studant success, Student wellbelng s strengly linked to learning. A student’s
leval of wellbeing at school is Indicated by thelr satisfaction with life at school, thelr
engagement with learning, and thelr soclal-emotional behaviour™ (ERQ, 2016, p.4).
Simitarty, In New South Wales, the Cepartment of Education and Communities (NSW
DEC)H2 releasad a Wellbelng Framawork for Schoals, This Framework connects welibelng
and learming: “Welibeing, or the lack of It, can affect a student's engagement and success
In learning. Educators need to understand potentlal wellbeing has to bring about
positive change, what Is required to foster wellbeing, and how |t can become a powerful
forca in students' learning and developrment” (NSW DEC, 2015, p.2). Specifically, higher
levels of wellbeing have been shown to Improve attentional focus, creative thinking, and
halistic thought (Bolte, Goschke, & Kuhl, 2003; Fredarickson, 1998; Seligman, 2011}
Higher levels of wellbeing have also been shown to promote academic behaviours that
support ledrning, inchuding high levels of self-regulated learning, & mastery approach to
goal orientation, percelved control over thelr study, and lower levels of procrastination
(Howell, 2008).

The recagnition of the relationship batween welibeing and learning in educational palicy
can be viewed as an endorsement for the Impertance of mental health and wellbeing
education in schoeols. However, wellbeing Is also fundamentally dependant on broader
social relatlons, so how students experience power relations, soclal hierarchles and
access to resources is absolutely cruclal. Taken together, it is Important for teachers to
place mental health strategles within their soclal and political contexts: if & person Is
experiencing marginallsation, racism, sexism and homephobia, then strategies such as
optimism, gratitude and so forth (that ignose the political Issues) will not have much
effect. Addressing Issues of discrimination, unfalmess and inequality is important,

Wa have bean working on bringing this work togethar to write a new mental health
education resource for teachers to use with students. |t comblines aspects of positive
peychelogy, wellbeing, and interpersonal skills, with critical approaches to social
Imequralities, identity and lssues such as racism, discrimination and sexism. The new
resource will be published in 2018 by the New Zealand Council for Educational Research
{MZCER]} and available to schools thereafter.
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The Importance of Physical Activity in both Physical and Cognitive Development

THE IMPORTANCE OF PHYSICAL ACTIVITY IN BOTH PHYSICAL
AND COGNITIVE DEVELOPMENT

Graeme Lind is the principal of Greenpark scheal in Taurangs, Bay of Plenty; he will be retiring at
thie end of the 200 7 scadernic year after dedicating 46 years to education. During his canser,
Graeme has 2 strang advocate of the Importance of physical activity and child centened play. Over
his 46 years he has understandably made many cbservations but when he had the oppartunity to
take sabbatical earlier this year he was able to research and review literature on The Importance of
Physical Activity In Both Physical and Cognitive Development. Part of his leave involved visiting
the United States and interviewing Psychologist and research prafessor at Boston College,
Professor Peter Gray.

1t's well understood that unstructured, child-centered play has enarmous benefits for young
children and those benefits cannot be tested by benchmark testing. Dur capacity to be creative
thinkers and Innovative problem solvers comes from using our own mental processing to explore
the world, My interview with Professor Peter Gray follows explores the benefits of unstructured
child-centered play,

“Regarding the effect of physical activity in refation to learning, it has become evident to this

experienced Principal that some changes In teacher’s pedagogical practice can significanthy
|miprove education oulcomes.”

The following is an abridged wersion of the interview between Graeme Lind and Professor Peter
Gray

Intarview with Professor Peter Gray; Boston College

Grasme: What was the main catalyst for writing the book?

Peter: |doablog for Psychology Today and a literary agent contacted me and .. asked me if |
wanted to write a book.,. | had for many years been dolng research on self-directed education,
Studying. started off lecking at the gradustes of this very remarkably different school fram the
Sudbury Valley School, which my son went to; he ks still a staff member there, And got really
Interested in how children learn when they're not bedng taught. When there i nobady taking
charge of thelr education, how do they learn! And the more | looked Into that the moee | became
Imnpressed by the ides that children come into the woeld blologically designed 1o educate
themsolves. Mot just to learn but to educate themselves. By which | mean to learn the kinds of
things that they need to know to do well In the culture that they're growing up in.

And that we don't have (o force them to learn. We don't heve to use coerchee means. All we have
to do ks 1o previde the epportunity, This is ... an kdea that runs 90 counter to what most people
think, that | just needed to get this cut there and 1o get It as clear and evidence based 251
possibly could. And that really required a book F'd beer writing artiches but any ghven article lsn't
really enough. 5o, | wanted 1o make this case, get it cut there so people could read I, 5o people
could think about it, peaple could react te it

Grasma: That's like Iin Mew Zealand we have national standards, 50 we start testing
kids at age 5 V. They can be below standard at 6 years old,

Patar: 1sn't that sad? Yes.

Grasma: And I'm really anti-national standards., Telling kids that they're fallures at age
6 Is not good, New Zealand has the highest OECD sulcide rate for 15 to 19 year olds, |
don't believe that Matlonal testing does anything to alleviate this.

Patar: Really? Wow.

Graeme: Now, what | like about what you say In your book, and it really supports what
| have abways felt, in that we need to get our kiddies to feel good about themselves.
Wa don't need to pressurlse them with testing and that. And we all know that males
develop later than females, but | think that we go down a regime of test, test, test
Then we have people sitting on boards of trustees who govern our schools, who are
hell bent on seeing the results and wanting to know what you're doing to improve the
results.

Pater: Right.

Grasme: In other words they are results driven.,

Pater: Right.

Grasme: Rather than looking at the global perspective.

Pater: Right. Right this is International ... | mean this occurs everywhere and you know
It's In some ways It's the natural consequence of our bellefs about education, 5o you
know the way It goes we start off with the idea that education Is something that
teachers do to childdren. Right? Teachers educate children, and therefore If we're golng
to-assess education we have to be able to measure It somehow, right? And teachers
have to be held responsible. That's the idea, and so how are you going to measure It
you measure it by some kind of test to see if the children have learned the curriculum
hawve they learmed what they're supposed to leamn In first grade and second grade and
all the way along the way,

And 50, yeah, 50 that's happened everywhere and it becomes then a kind of cruel
game in a way In which the children are pawns in it. The children are the victims of all
of his that we .. you know it's like & contest, who can wring the highest test scores out
of these little kids and the bigger kids too. And the means of teaching, In this country
thare are many teachers who are resigning especially in the elementary schools and

especially In the lower grades. Kindergarten teachers aspecially but first grade, second
grade because they recognise that what they ane now belng required to do i harmiul to
children, Thay can see .

Grasme: Yes. 50, what would you hope to be the key things that readers would take
fram your book?

Pater: Well there are two levels of hope. My more radical hope, and | don't know how
you'll feel about that, but my more radlcal hope, Is that parents will decide to not send
their children to school, And in this country, home-schooling 15 becaming more and
more prevalant. There's more and more evidence that home-schoolars do vary waell in
life, they go on very well In life and there's an Increased number of home-schoolers who
call thermnselves "un-schoolars® where they allow the children to control thelr own
learning. And they just help the children, they find they make connections, they find
they make the connections that the children to pursue thelr own Interests, And | studled
o I've studied grad ... I've studied un-schoolers and they're dodng very well In life
because they've never taken a required course before, or If they want to go on to
college or university, they don't seem to have any difficulty getting on.

Graame: Sockally?

Pater: And socially they do well because they're not deprived socially and in sorme ways
they have a more natural social life, most of them than kids in school do. Because think
of that, in school, your social life Is all kids your own age. That's abnormal, That Is welrd,
right? That's just welrd. All kids your own age and then this blg adult. And they're
socialising across ages they've got friends who are older than them, younger than them
becausa they're not in school and they're getting fogether with other kids who are not
In school. And they're sockalising that way, 5o the parents are very aware that it, you
know there are some cases where It doesn't work, where the parents are isolating the
children and that's not good,

But | think what's happening now because there are more and more homeschoolars and
unschoolers, they're getting together and forming learning centres, that are not ke
schools, But they're places where there's equipment, there's oppartunities for leaming,
thera's people who can teach things if you want to be taught something, And there's
not .. you're not segregated by age, and you can spend as much time or as [ittle time as
you want there. This ks becoming mare and more common and this becomes a way for
kids to get to know one gnother, to have playmates and so on.,

I think that's happening and my hope... Is that before lang, we will start to spend public
maney for these kinds of centres and that way they'll become more avallable for
everybody, right now they cost something and $o If you're poor you can’t necassarlly
afford to do this. But my hopa is that once we reach & tipping peint where thare are
enough familles dolng this and there's a kind of voting block for this, then there will be
maoney for supporting these kinds of learning centres and | could Imagine them being
Ik, right mow, what is the public learning centre? It's the library. Every community has a
pubdlic lbrary. Public funds are spent thare.

Graame: Yes,

Peter: | could Imagine the library growing and becoming a place that also is a daycare
centre and a place where kids could spend the day while thelr parents are at work and
thara's learning opportunities going on, | could Imagine an expansion of the library so it
bacomes a community learning and recreation and play centre, and that some of that
maney that we're now using for coercive schooling, would be used now far this,
Ultimately, | think whan people sea that this works, | think that the age graded schools,
where averybody i3 supposed to be learning the same thing at the same aga, which is
not natural, that those will wither away, because people will stop sending thelr kids
there. That's my large scale hope, My smaller scale hope bs that In the interim, we will
start within our existing schools, instaad of gaing in the direction that you're describing,
of mote testing, and more drill, and more concern about test scores, we'll start to reverse
that.

In this country, one thing that's happened ovar the years here Is the school year, | don't
know if this is true in New Zealand, but the school year keeps gatting longer and longer
whien It's ... the school year |s now five weeks fonger than when | was kid so there's a
shorter surnmer vacation, there's less time off during the year, more and more
homework, there was nevar any homework, when | was a kid there was never any
homawark in elementary school,

Graema: | can never remember dolng any when | went to elementary schoaol,

Pater: Yaah, and now you see litthe kids with backpacks carrying books back and forth
and work-sheets back and forth from school to home. And this In my mind Is almost
crieminal,

Grasme: Well we'ne depriving kids the opportunity 1o be kids,

Peter: We're depriving them of their right to be children.

Graame: We're taking It away from them too eatly In life, In my view.

Peter: That's right, 5o between that and also In this country theee is a growing fear,

that's been growing over decades but it's reached a really ridiculous point, a growing fear
of chiidren just baing out playing with other kids without adults around. And so betwaen
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this fizar that semething terrible Is golng to happen to yaur child If you let them go out
and play without there being an adult supervisor, between that and the increased
schoaoling, children just aren't gatting much free play, There's very litthe free adventure,
50 the other part of what I'm trying to do with the book, Is to convince parents, to
convince soclety In general, children need play sway from adults, They nead 1o get away
from adults 1o play because a5 long as there's adults around who feel responsible for the
children the adults are geing to supervise the play, and tall them what they can do or
can't do and the result of that Is that play kind of gets destroyed. The real value of play is
that in piay children make their own decisions, they sobve their own problems, they
figure out how to deal with minor bullying themselves without having to call on some
adult to sadve the problem for them. They figure themselves what's dangerous and
what's not dangerous.

And this s all throughout history, throughout human history this is how children have
learnad these kinds of very important skills. Skills that are much more impartant than
reading and arithmethe, You know how to take care of yourself, how to make your own
decisions, how to solve your own problems, how ta get along with people even with
pecple who aren't that easy to get along with, you know?

Graeme: Those sorts of [deas are wrapped up in what we call our key competencies,
Pater: Yaah.

Graeme: And mind you they are what we should be looking at a lot closer, as opposed
ta wrlting, reading and mathematics.

Pater: Right.

Gragme: And those are the three areas that we have to look at for standards, 5o the key
competencles in my view are far more critical. Would you go alang with that?

Pater: Mow what do you think are the key competencies?
Graema: Managing self, relating to athers,

Peter: Right. Right. Yeah now those, | agree with that but those can’t really be taught,
Those have to be acquired through, in my mind through free play with other kids.

Grasma: You also say that free play bs essentlal for normal emotional devalopment.

Peter: Right. Yes, for a number of reasons. One |5 that ... ona is in free play is how you
acquire a sense of sell control, a sense of | can solve my own problems, something
happens; | can take care of myself, | can figure this out, | have gotten Into trouble and |'ve
figured out how to get out of trouble, I've gotten lost and I've figured out how to find
myself, I've gotten high up in a tree and |'ve figured cut okay | can get down. And 5o I've
learned that If | feel frightened | don't have to panic, | can figure this out. Kids are always
playlng, kids naturally play, in ways in which thay're kind of tasting their ablilty to
experiance a certaln amount of fear. They play dellberately in ways that Induce a certain
amount of fear. Thay climb trees high, [ttie kids swing way up high on the swing, they
walk down the slide rather than slide down the slide or walk up it, they do ail thess all
things that are a little bit frightening to them.

And why do thay do that? They're doing It because they're learning to controd thelr fear.
They're also In play, learning to control anger | mean when you're playing with ather kids,
sometimes you get mad, scmetimes mayba you're play fighting and the othar persan
accidentally hurts you and then you get mad and it could turn into a real fight now. But
you don't want it to turn Into a real fight cause that's ruins the play, so you might have
this experience of It turning into a real fight, or you might have this experience of having
same sort of a termper tantrum but playmates don't respond well 1o a temiper tantrum.
Nor does getting mad and fighting solve the problem, that Just kind of ends the play. 50
you learmn how to deal a more constructive way with anger because that's the only way
you can continue playing. You figure that out, not everybody always figures it out, | den't
want to idealise children,

But all in afl that's how children figure out how to deal so they learn how to deal with
fear, they learn how to deal with anger. And becausa they're learning how 1o solve thelr
own preblems they're going out into the world less afrald of the world. Less afraid that
something’s going to happen that Is golng to be a disaster because they're not golng to
be able to solve this problam.

Graama: 50 would say them solving their problems in play without adult assistance
baing critical,

Patar: | see that that's critical, mow | think in this world it's not |ikely, today, at least in
the United States that we're going to go back to the 1850's when | was a kid where kids
are |ust out there and nobody knows where they are | think that there's too much fear of
danger. | don't think the dangers are any greater now than they were then but parents
are much more aware of dangers whenever something terrible happens everybody hears
about it 30 people think it's mane common than it 15,

What | envision is something a [ftthe bit like the kinds of adventure playgrounds that exist
in the UK and other parts of Europe where there's sort of somebody whe's there, a play
warker wha knows how to be present without Intervening unlkess really necessary. It's a
little bit Nke & lifeguard on a beach, *I'm there to save your life or to prevent you from
dodng saomething that we all know Is terrioly dangerouws but I'm not there to tell you what
to do, I'm not there to solve your minor problems ameng yourself, I'm not there to
bandage your litthe scrapes, you know those things you can do yourself?

Graeme: In your book you also say that "Over the past hall century or more we've seen a
continuous erasion of children’s freedom to play in carresponding with that a continuous
decline In young people's mental health, and physical health. And if this trend continues
we're In serious danger of producing generations of future adults who cannot find thebr
own way In life”

Pataer: | think we're already beginning to see that a little bit. You know there are more
and more reports from colleges, college counselors and heads of mental health centras
that are finding out that what's happening Is that we now have a generation of students
golng off to college who really don't know how to be adults. Who haven't figured out
how to solve thelr own problems so that the kinds of minor bumps in the road of Iife, that
everybody experlences that in the past you would've solved yourself now bacome
emational crises. .. and because they've been raised in the way that if you've got some
problem you're supposed to solve the problem by going to some adult autharity to solve
the problem for you...they go to the guidanca counsellor, they go to the mental health
centre about whatever the problem Is,

5o they've, maybe they've had a break-up with 2 boyfriend or a girifriend and they're
distraught about it and they're so distraught that thay can’t do thedr school work, and
they go and they have break down about it or they have a room-mate problem or they've
gotten a bad grade .., they haven't grown up knowing how to solve problems, they've
grown up with this idea that you're supposed to find somebody else whe knows how to
solve the problem for you H you've got a problem. 5o | think we're already beginning to
see that,

Graoma: 5o that also lines up with what you say that the decline of children's freedom
has resulted n the rise of psychalogical disarders within them,

Peter; Yes absolutely, especially depression and anxiety, you know if you den't feel that
you know how to control your Hfe that you know how to solve problems then that's a
very anxious, anxlety proveking feeling. And it can alse be a very deprassing feeling,
that... things ara Just hopeless,

Graeme: In your book, you talk sbout the seven sins of the system of forced education,
What do you think needs to be done to erase these and how could we go about that?

Petar: Well, | think as | sald before, | think that alternately, the solution ks not going to
come by some kind of reform within the existing system, because | think the existing
system 15 set up n such o way that It's a top down authoritative system that is based on
the premilse that children are not golng to learn what they need to learn unlass we make
them learn it in some way. We provide, and you can be ... you can have different views
about how to make them learn It, you can have sort of gentle prodding and coaxing, you
can have a much mone strict approach, but the idea that everybody needs to learmn the
same things at the same time, all of our public schools are based on that premise, that's
why they're graded. They're sort of .. and it's very dificult to imagine any sort of refarm
that's golng to change that, So 1 think that you have to kind of start from scratch. You
have to start with, look we're not gelng to change the schools as they exist, we're trying
to think entirely differently about schooling, and the first thing that has to go is the ldea
that every bodies supposed to learn the same things a1 the same time.

Bacause that's just not natural, | mean there are some kids who learn how to read when
they're three. My son learned how to read, | have no ldea how he leamed how to read,
but he just learned how to read. There are other kids who just don't have any interest in
reading until maybe they'ra nine, or ten, you know and then they learn how to read. And
they leasn how to read easily, and naturally when they're ready and they really want to
learn how to read. So If we take the approach that everybody needs to know how to read
by age & or 7 or B because otherwise they're not going to be able to do the rest of the
school then necessarily they're going to have to figure out some way to make kids learm
how to read who don't really want to learn how to read.

S0 that really means ... it really means some kind of very radical reconception of
schooling, atherwise you're stuck with this idea of forcing In one way or another to learn
things that thay don't want to learn,

Graems: You've written & number of ather papers. That 've enjoyed reading as well,
Peter, And In some of the quotes that I've taken from these papers you say that, "early
acadermlc tralning produces long term harm,”

Peter: Yes, well that comes from a number of controlled research studies and in the .,
this was one of my psychalogy toeday blog pasts, | reviewed some of those studies, but
there are studies, actually well controfled studies where same class of kids, you know,
some of them are put Into pre-schools and kindergartens where there's academic trainlng
a5 part of It, which is beceming more and mare comman in this country, even pre-schools
these days,

Graeme: Kids In New Zealand too.

Pater: And ,..you know pre-scheal is now ke what kindergarten used to be,
kindergarten I5 now like what first grade used to be, And so0 thare've been research
studbes where you have some of the kids go to thesa sart of academic training
pre-schools, kindergartens and others more old fashioned style where It's play and you
foltow them up over a period of time, Now what Impresses the pellcy makers is that when
they go to scademic pre-schools and kindergarten then by first grade, right off at the
beginning of first grade, low and behold, they're little better at reading and numbers and
arithmetic than those who didn't get training, well no surprise right? | mean of course
they are. It would be crazy If you didn't find that resule, But, by third grade at least, that
diffarence always washes out, that difference is totally gone by third grade and in some
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of the studies, by third or fourth grade you find a reversal so that those who had the
acadamic training early on are now actually performing worse on academic things and
even 5tlll more worse on soclal aspects of thelr lives than those who had play based
learning eacly on,

T me that's not surprising, because | think what happens when you teach children too
early you teach them kind of the mechanics of arithmetic, you teach them some of the
mechanics of reading, but they don't really have the Intellectual foundation for it. They
don't have any reason to know how to da numbers. Right, they haven't ... thelr life hasn™t
Invelved that enough, they don’t have any particular reason to read, they don't you know
they aren't .. 5o they're doing It In this mechanical way and they're dolng it as werk and
It's & chore and several years later it s1lll seems like & chore to them because they laarned
It In this kind of way. And at least if you wait later on there's 3 bigger chance that the
children at this point actually have some reason why they wanna be able to read. Cr why
they wanna be able to use numbers. Maybe they're playing games that involve numbers
maybe they're starting to cook and they need to cut recipes in half or they're working In s
workshop and they need to measure things so they're baginning to understand that
there's some rational for all of this, But if you teach them early then they don't have that
undearstanding.

50 the pelicy malkers just ignare this research, they anly lock at the short term effect, And
that short tarm effect leads tham to think, "oh, this Is working, we've gotta do mone of this
early, early tralning In lteracy and numeracy.”

Graeme: In another paper you talk about risky play, why children love It and need it.

Peter: Yeah.Well children, It"s not Just our children but the young mammals of at least
many species if not all species play in risky ways and so researchers have asked the
question, "well why do they do that, why hasn't natural selection weeded out such risky
play given that it can result in fnjury, it can even result in death?™ Very rarely but It can
result In death. "Why wouldn't natural selection weeded out the tendency to play in risky
ways?™ Yet monkeys play In risky ways, they swing, (itthe monkeys swing fram branch (o
branch that are far ., high encugh up and far enough apart in play chasing ene snother
around that If they fell they could hurt themselves, kids run along cliffs, you see in many
animal species you see this. And of course our children when they're free to play, play in a
varlety of risky ways, from helghts, they like to play with fire they Hke to play with sharp
knilves and dangerous toals, so why da they like to play In these ways?

And one of the arguments is that over the course of natural selection, those youngstars
wha played in risky ways developed courage. That's really natures way of developlng
courage, and courage promotes your survival If you suddenly now later on In life sorme real
danger arises, f you have the courage that allows you to maintain your mental composure
and your physical composure, you don't fall apart, you're much more llkely to survive that.
You're much more likely to figure out what to do about this danger. Save your [Ife or save
your child's life as opposed to the person who's never played with danger and hasn't
devaloped the ablliity 1o feel fear and know that | can continue to retain control of my
mind and my body and this fearful state,

Grasme: Good, you also talk about helicopter parenting In college students and through
heficopter parenting they've got incraased neadiness.

Pater: Yes. Yes, Well there's a certain amount of research, It's correlational research, on .., |
teld you before that college students are coming to college in many ways not prepared to
take charge of thelr own fife, and it turns out that there's some studies that look at ...
thera's quastionnalres that you can give to the students and you can alse give them to the
students' parents in some of these studies that asses the degree to which the parents are
over invalved with thelr children's fives...always glving advice, always In many ways belng
centrolling, beyond the years in which they should be controlling of thelr childnen,

Grasme: So that also leads them 1o .. young people not having much resilence.

Patar: And that exactly leads people to not having much resillence. 5o because thalr
parents have been .. at least there's a correlation. Those colleges whose parents score
high on helicopter parenting, have maore problems than those who don't.

Graeme: Good, thare's just a few other things that I'd Iike to go over with you Peter If you
don't mind it's Just canvassing your views, so can physical activity Improve cognitive
abllity. and how does 17

Petar: Well | think that ... | think there's two parts to that question, One |s whether pure
phiysical exerclse Improves cognltive abllity and there is ... this is not my own specialty,
there s some research that it does, that and who knows exactly why, it may do so simply
by promaoting overall physical health including circulatory system and brain health Just by
prometing health | think that promotes cognitive you know, but | also think that the real
prometion of cognitive activity comes from not just any kind of physical activity but from
free play physical activity because when you are playlng, you are not just exercising your
boty but you're also exarcising your mind, You are iguring things out. You are figuring,
you'te thinking about that tree, how high can | climb up In that tres, you're thinking about
It, you're making contingency plans, about what would happen if | fall? Or If you're playing
& game where 11's an old fashioned pick up game whether it's bazeball or soccer or
whatever it is there's a ot of cognitive stuff going on, You have to kind of make the rules
because you don't have a regulatien court, and you don't have the required number of
people so you've gotta figure all this ocut yourself.

5o 1 think that when adults take over the control of children's physical activity | think it
becomes less cognitively stimulating ...because there's always a cogniltive component to it
when they have to control thelr own physical activity.

Graeme: 50 physical activity and fee play combined.

Peter: That's what | think Is ... yeah. Mow there may well be Just plain physical
activity, just plain running around the track or lifting welghts or whatever else,
especlally for old people just fike ma Is probably It probably keeps the circulatory
system golng and keeps blood flowing Into the braln and so on and so forth, but 1
think for kids free ptay Is especiaily important. Because as the way of promoting
cognitive development.

Graame: Good well thank you very much Peter, [t's been very informative, A great
chat about free play and all of the assoclated aspects of free play for cognitive
development. 5o thank you very much for glving your time | certainly do appreciate it
and | know that a number of other who may listen to the tape will enjoy it a5 well.
Peter: Well good, | hope sa.

Grasma: Thanks vary much,

Pater: Thank you.

Professor Gray is the suthor of Free 1o Learn: Why Unleashing the Instinct to Play Wil
Make Our Children Happier More Seff-Rellant, and Better Students for Life (Basic

Books, 2013), and he writes a popuwlar blog for Psychology Today magazine entitled
‘Freedom to Learn'

Grasme Lind

Physicel Edugates - Jeidrmal of Pliysical Blscatlon Hew Fealand JI!H'I 5



HART 1

i @
____SPORT proudly 5' ¢
PLAY ON supports 59 3
New Zealand’s premier supplier of PHYSICAL EDUCATION NEW ZEALAND
PE, sport, fitness and active play equipment TE AO KORI AOTEAROA

KIT OUT

your classroom

Register your school

for online ordering
Enjoy the added online benefits of priority despatch

to receive your equipment faster and the convenience
to pay on invoice when your gear arrives.

wWww. hartsport.co.nz




