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BEING ÒMISS PEACHTREEÓ
(Petrie, 2010)         

What do I know about teaching new entrants - year 2?

6 weeks ÔteachingÕ in Year 2 class,

ÔLearningÕ experiences and needs
Fruit and Þtness,  Yr 2 T-Ball,  Swimming ÔlessonsÕ;
Shoe laces, not telling tales, keeping your hands to yourself

Knowing the students and the school

Me as the PE teacher...

what is effective PE teaching?
who could/should deliver PE in primary schools?



AN ENDURING ISSUE

Spotlight on PE in primary schools

Renewed debate about who should be responsible for 
teaching PE in a primary school? 

Specialists, Generalists, Outside Providers



A PRIMARY SCHOOL

A different environment, context, community, and space

Young Children - All day!
Planning for learning within and across eight curriculum areas;
ÔIn your faceÕ parents;
Policy priorities and professional learning.

Commonalities with secondary context

Challenge of developing relevant, age appropriate, inclusive 
learning opportunities; 
Little time or encouragement to ÔthinkÕ and ÔdoÕ differently.



TEACHING YOUNG CHILDREN

Gaps in my ÔspecialistÕ PE knowledge

Knowledge of 
Curriculum

Knowledge of Learners 
and Learning

Knowledge of 
Context

Level speciÞc PE 
content knowledge

Level appropriate 
pedagogical approaches



WHAT IS PE?

A changed understanding of PE?

Knowing the ÔnewÕ and ÔotherÕ parts of PE

The nature and purpose;
The content;
The pedagogical approaches.



AN ÔEFFECTIVEÕ TEACHER

Knowledge of learners, learning and context 

Broad subject matter knowledge, including:

a revised view of the nature and purpose of PE
curriculum knowledge 
content knowledge associated with the ÔoldÕ and  ÔnewÕ parts of PE
the pedagogical content knowledge and skills to Ôimplement the 
curriculumÔ in ways that engage the learners
(GrifÞn, Dodds, & Rovegno, 1996; Rovegno, 2003; Siedentop, 2007; Tinning, 1992; Ward, 2009)



WHO OFFERS WHAT?

Who can provide contextually relevant and pedagogically 
effective PE programmes in our primary schools? 

teachers (generalist or specialist)?
outsider providers?



Research, mainly out of the USA, highlights that specialists 
are well positioned to deliver B1 and B2!                    
(Graber, Locke, Lambdin & Solmon, 2008; GrifÞn, Dodds, & Rovegno, 1996; Rovegno, 2003; 
Tinning, 1992; Ward, 2009).

Offers a pragmatic solution for generalist teacher who is 
under pressure to be an ÔexpertÕ in eight curriculum areas 
(Faucette, Nugent, Sallis, & McKenzie, 2002), however, this also appears to 
simply displace the problems (Armour & Duncombe, 2004).

THE SPECIALIST



THE SPECIALIST

Does not always have opportunities to know the learners;

Struggles to make connections with:

studentsÕ learning in other curriculum areas;
broader school initiatives;

Is not ÔpreparedÕ for what it means to work in the primary 
school context, or the leadership role they may be expected 
to take; 

Risk being seen as responsible for physical activity, the coach, 
sports coordinator, event organiser, not the teacher of PE. 
(OÕSullivan, 1989; Solmon et al, 1993; Williams and Williamson, 1995; Clayton, 2006)



THE SPECIALIST

Research highlights the lamentable failure of many 
specialists (both secondary and primary) to deliver quality 
PE.  (DeCorby et al, 2005; Ennis et al, 1997; etc).

Motor elitism, racism, sexism,  and ÔsizismÕ!
(Benn, 2005; Clarke, 2006, Evans, Davies, & Wright, 2004; Flintoff & Scraton, 2005; 
Harrison, 2006; etc).

Raises questions about specialistsÕ ability to create an 
environment and programme to support the learning of 
the ÔwholeÕ child.



Lack of PE content knowledge contributes to: 

low levels of teacher conÞdence and motivation to teach PE;

uncertainty about what they are ÒsupposedÓ to do;

difÞculty in developing appropriate PE speciÞc learning 
intentions, questions, and providing speciÞc feedback;

reliance on a multi-activity approach and repetition of content 
and activities across year levels

(Petrie, Jones & McKim, 2007; Graber, Locke, Lambdin & Solomon, 2008; Morgan & Bourke, 
2005; amongst others)

Are teachers who are physically active better teachers of PE?

THE GENERALIST



THE GENERALIST

Generalist teachers

have a strong connection to learners; 

are focused on the needs of  ÔwholeÕ child;

with additional support and time, can plan in a holistic, 
integrated manner. 
(AltonLee, 2003; Petrie, Jones & McKim, 2007; Morgan & Hansen, 2007).



OUTSIDE PROVIDERS

Sport development ofÞcers;

Instructors form Gymnastic and Aquatic centres;

Franchises:

Jump Jam (1750+ schools); 
Kelly Sports (in curriculum time 100+ schools and ÒgrowingÓ); 

DHB funded initiatives:

Project Energize (256 schools in the Waikato);  

Resources - Chelsea Sugar, Millennium Institute etc.



OUTSIDE PROVIDERS

Can provide some efÞcient/focused ÔexpertiseÕ; 

Are a pragmatic solution for schools and teachers; 

However, programmes and initiatives appear:

to take the place of curriculum PE;

to have limited or superÞcial links to the HPE curriculum, resulting 
in a return to PE as sport, Þtness, fundamental movement skills;

disconnected from broader school ethos;

unsustainable for schools to Þnance.
(MacDonald, Hay and Williams, 2008; Morgan & Hansen, 2007;  Ardzejewska, 2006)



OUTSIDE PROVIDERS?

Programmes and initiatives designed and delivered by 
people who are not teachers! 

Meaning many providers:

have limited knowledge of curriculum, pedagogy, context, or 
learners;

rarely identify or adjust programmes to meet the speciÞc 
needs of individual students, classes or schools (Burrows, 2005), 

resulting in standardised programmes.



ÒA PEG IN THE GROUNDÓ
! ! ! ! ! ! ! ! ! ! ! !       (Stothart, 2000)

Each option offers something different. Our own 
understandings of the purpose and nature of PE,  is likely to 
dictate which approach we advocate for.

In support of the generalist teacher as the teacher of PE! 

Two options:

Generalist teachers with additional learning opportunities in PE; 
eg, BSPLS / BTchg (Primary)

Generalist teachers - provided with professional learning.



MAKING A DIFFERENCE

As Initial Teacher Educators (starting with myself)

Recognise what learning is necessary to become an effective to 
teacher PE;

Develop our own understandings of the primary school - talk 
with primary school teachers, spend time in primary schools;

Design courses that reßect understandings of primary schools 
and the needs of teachers and learners in primary schools;

Advocate for more time in generalist programme;

Explore and rethink conjoint programmes.



How effective are we as teachers?

Examine our attitudes and how these support (or possibly 
undermine) the work of our colleagues in primary schools

Consider ways we might work WITH  our local primary 
school teachers to ensure the students in our region have 
a coherent, context speciÞc, needs based programme of PE 
from Yr 1 - Yr 13.

Making a difference as ÔspecialistsÕ



Recognise all ÒTeachers of PEÓ 

Advocate for continuing professional development 
opportunities for all teachers of PE.

Provide targeted, ongoing support and professional learning 
opportunities for primary school teachers (as PENZ is 
doing).

As a PE community



THE CHALLENGE(S)

Changing practice requires recognising and develop 
knowledge of the ÔotherÕ, the ÔnewÕ PE. 

To work together to develop contextually relevant PE 
programmes and pedagogical approaches that:

reßect ÔotherÕ understandings of PE, and  
match the learning needs and capabilities for all students in the 
education system.

Think carefully before we make ÔrashÕ statements about 
what constitutes effective teaching of PE in primary 
schools.
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